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WickfordPrimary School
1. Introduction:

This policy is designed to outline our school values and vision for pupils with Special Educational Needs
Disabilities and to share our key procedures and systems with all stakeholders. It complies with the SEND C
of Practice: 0 to 25 years, January 2015, the Equality Act 2010 and the Special Educational Needs and Disa
Regulations 2014t was developed during thautumn term 2018as part of a whole school audit of SEN
provisionand reviewand is updated annually

WickfordPrimary School is a mainstream primary school with pupils aged froi .40ur school promotes
an inclusive ethos in relation to all pupils and values the particular contribution that pupils with SEND mak
to school lie.

The admission arrangements are setvbeaew on the s

2. Vision

Wickford Primary School wision is forindividuals to becomendependent, motivated learners and
responsible citizendVe are committed to giving all our children every opportunity to achieve the highest of
standards.We expect all children t@lemonstrate our school value§Ve offer aninclusive, broad and
balancel curriculum for all oupupils, including those with spedieducational needs and disabilities (SEND)
taking account of pupil’s varied | ife experienc

3. Objectives

1 To identify and provide for pupils who have SEN and/or disabilities.

To work within the guidance provided in the SEND Code of Pratick 2

T To operate a ‘whole pupil whole school
SEND.

1 To make clear the expectations of all partners in the process.

T To identify the roles and r esp epedal dlucdtionali es ©
needs.

1 To provide support and advice for all staff working with pupils with SEND.

1 To enable pupils to attain a positive safhage and to value their achievements.

T To regularly review and eval utadrshipwithpaledsraedn ' s
children throughout the process.
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4. Rolesand Responsibilities

Special Educational Needs-Oddinators
Our SENCEare: -

1 Lower SchoolMiss Witherswho can be contacted via the school office or emaisenceinf@wickford
pri.esex.sd.uk . She works as SENCO two days a week, ustialigays and Tuesdayand achieved the
National Awardor Coordination of Special Needs in 2017.
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1 Upper SchoolMrs Marck who can be contacted via the school office or emailsenco@wickfore
pri.essex.sch.ukShe works three days a week, usually MomsdaywWednesdayg, and achievd the National
Awardfor Coordnation of Special Needs in 2019.

The SENCGOworkin collaboration with the Headteacher and Governors to decide upon the development of
SEND policy and provision. Each year, in discussion with the HeadteacBEND Action Plan is written
which links closely to the School Development Plan and cusidolpriorities. The SENGQaise with class
teachers, providsupport and guidance regarding plangiand target setting, and wormk close contact with

the Learning Support Assistants wikapport children on the SEN Registensuring the needs of these
children are met.

The SENCare esponsible for the dayo-day operation of the SEND Policy and thkeiy responsibilities
are as follows:

Keep an ugo-date register of all pupilsvith Special Educational Needs

Overseehe records of each SEND child

Monitor the achievemehand attainment of SEND pupils and track progress using agreed systems
Ob=erve and assess pupils in class

Monitor planning and teachingf SEND children including thénePlans and One Page Prdile
Support teachersvith planning to meet the needs of SEND pupils

Map SEND provision in the school

Manage SEN resources to enhance piovisind support for SEND pupils

Ensure that all progresnd review meetings occur when planned, including statutory meetings, and
facilitate contat between all relevant parties

Keep the school’s SEND Policy and I nformdtio
monitor the policy in action

Report anually to Governors on the attainment and achievement of children with SENRrgnd
impact of strategies

Contribute to te in-service training of staff

Support LSAs, providing appropriate planning and information regarding the schoolgralicgnge

of EEND pupil needs

1 Liaisewith parents, outside agencies, early education settings and other schools regarding transition
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GOVERNING BODY

The Gowvernor with responsibility for SEND attends Governors' Meetings and meets periodicallywith the
SEN@Dsto disauss SED developments and monitor progress of the SEND Action PEmey havespecific
oversight of the school's arrangements for SEN and disabilipgAwith the Full Governing Botlyey also
hold the responsibility to:

1 Ensure that thesc h 0 o |
the schoolwebsite
Ensure that the school's B Policy is reviewed regularly

Ensure that the responsibility for meeting the Special Educational Need of children attending th
school is shared by all staff

1 Ensure that systems are in place for the early identification, assessment, provision and monitoring c
individual needs in linaith the graduated response

Ensure that the identified needs and objectives for dleildas spedied in individual EHCRse met
Ensure that delegated resources for SEND are allocated fairly, efficienily msonse to identified
need

s SEND | nrévewethanhually andvidlabje dorparents an

T
T
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Ensure that parents/carers are notified whenever SEND provision is being made for their child an
have access tmdependent nformation, advice and support

Ensure that a pupil with SEND joins in the activities of the school together with pupils who do no
have SEND, so far as is reasonably practic@fihe. activity must be in line with the pupil receiving
the provsion their learning needs call for, the efficient education of the pupils with whom they are
educated andhe efficient use of resources)

Ensure that the school meets their Equality Act ésitior pupils with disabilities

Ensure that the SENG@reenabledto carry out stategic aspects of the role and aable to influence

the development of whole school SEND provision.

CLASS TEACHERS:

Class teachers are responsible for:

T
il
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Following the school's SEN Policy

Using the graduated responsend Essex Provision Guidance Toolkit whmning for individual
needs

Assessing all clditen, including those with SEND, recording these assessments using school systen
and saring this data with the SENCO

Updating individual One Plafa pupils identfied with SEN with sygort from the SENCO as required
Seeking parent views during the review process actliding these in any One Plans

Liaising with the SENCO, year group leaders and curriculum leaders when identifying pupils with SE
and planning proigion for them

Identifying children with additional needs and trialling anddewcing any interventions used

5. Identifying Soedal Educational Needs:

There are 4 broad areas of need:

1.
2.
3.
4.

Communicationand interaction

Cognition and learning

Social, emotiona and mental hedth difficulties
Sensoryand/or physical needs

(Pease se Appendix Tor detail about eacltategories of need)

At Wickford Primary Shool, we identify the needs of pupils by consideringthe needs of the whole child,
not just their special educationa needs. The purpose of identification is to work out what action the school
needs to take to support them ancdhot to fit a pupil into a category.

A pupil has SHMNwhere their learning difficulty or disability cafior special educational provision, namely
provision that idifferent from or additional tothat normally available to pupils of the same a§&NCode
of Practice,2015).
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The followingareas are not SH, but mayimpact on progressand attainment:

91 Disahility (The GCode of Practice outlines the “ @asonalde adjustment 'duty for all setting and
sdhoals provided under current Disability Equality legslation — these alone do not constitute SEN)
Attendance and punctuality

Health and welfare

English asan addtiona langua@ (EA)

Beingin receipt of Pupil Premium Grant (PP)

Being a child of a Serviceman/woman

Joiningthe school duringa pupil’ssdool career

= =4 =4 4 -4 4

Our school usea Graduated Responséo ensure that all children with additional needs have these met at an
appropriate level using the Assess, Plan, Do Review cycle (see below for further detail).

ASSESS
This involves using teacher
assessment and their i ;
- PLAN
experience of the child, the
s . The teacher and SENCO
pupils’ previous progress and | - . Itati
REVIEW attainment data and the views agree on, In consutation
: " . . with the parents and
The impact and quality of the of the pupil and their parents. ils. the adi
support and interventions | | _F'u':' st f“a Maasiis
interventions and support

should be evaluated, along to be put In place
with the views of the pupils P _ prace:

and their parents. This should
then feed back into the < —
analysis of the pupils needs. Do
The class teacher remains responsible for
| the pupils provision at all times. They
should work closely with Teaching
Assistants and specialist staff to plan and
| assess the impact of the support and
interventions and how they can be linked to
classroom teaching.

Quality First 1: ADDITIONAL 2: HIGHER
Teaching (High NEEDS NEEDS
Quality Teaching)

Class Teacher Measured (SEN Support)

differentiates to intervention for Personalised
suitall c hi | dr|| the specific needs interventions

of the child
needs Advice from

outside agencies
Additional help
may be given

School Response Formal Response
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1. ADDITIONAL NEEDS

Chldren who have not demonstrated expected progress and who have been identifiedgasing
additionalsupportwill be recordedas ‘Additional Needs (i . e . cl as swill coniade t®s u p |
receive High Quality Teaching (HQT), indludingtargetedteachingstrateges or interventiongaken from the
Essex Provision Guidance tool and take part in intervention groups aimed at boosting their attainment.

2. HIGHER NEEDS (SEN Support)

If, when using the Assess, Plan, Do, Review cycleafdad HQT,progress continues to be less than
expected, the class teacher will raise the child with the SENG@Qd evidencevhat has already been tried
and evaluated using the graduated response. The SEMC@ssss whether the child has a special
educational need seekinghe parent’ s v ané the child's viewsif appropriate, at this stage of
information gahering to inform this decision collaboratively. This is becaus®t all children who
demonstrate slow progress have a special educational need.

If agreed, the child is placed on the SEN Register at SEN Support and we start the One Planning process L
a person centred approach involving everyone around the child i.e. family, teacher, LSAs and SENCO.
will include the preparation of a persolised One Page Profilplease see Append&and3) which helps all
adults working with the child quickly understand and acknowledge what works best for them and what is
important to them. It may also be appropriate to seek additional guidance or fn@tp external agencies
although this must be with parental consent.

Some children may also benefit from a Consistent Management Plan to ensure consistency of approach a
sharing awareness of the potential triggers for the individual pupils concerned.

It remains theresponsibility of the class teacher to plan for the child, monitor any interventions accessed
and assess their progress accordingliyis is shared with the SENCO and familyTarenly Review Meeting
including the child if they can access theeting (i.e. in response to their level of development).

3. EDUCATION HEALTH & CARE PLAN @6hipRex needs

If, when using the Assess, Plan, Do, Review cycle and after good quality personalised teaching and additic
intervention based on external pfessional advice, progress continues to be less than expected and the
child" s needs are deemed significant or compl ex
process to seek an Education Health and Care Plan for a child.

Thisisonywhee t heir needs cannot normally be met wi
range of evidence about the child's specific needs and the graduated responses already attempted will &
required, along with assessment data, information from engdmprofessionals and most importantly from

the child and family themselves. If the Local Authority agree to the application an EHCP will be issue
outlining outcomes and provision for the child and there may be additional funding allocated to support
their more complex needs. An EHCP is a legal document and is reviewed once a year at an Annual Revie

Teachers are responsible and accountable for the progress of and development of the pupils in their class,
including where pupils access support from LSAs or specialist staff. High quality teaching, differentiated 1
individual pupils, is the first step in responding to pupils who may have SEN because additional interventi
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and syport cannot compensate for lack of good quality teachifijease see Appendikfor 'Who Does
What?' within the Graduated Response).

We use arange of measuresto help assess children induding:
1 nationd data and expectations of progress
standadised tests
learningobservations
checklists and screening tools
the views of other professbnas such as spedialist teachers, speech and langua@ therapists and
educationd psychologists.

T
T
T
T

Less than expected progress dancharacterised by progresswhich:
1 Issignificantlyslower than that of their peersstartingfrom the same baseline
1 Failsto matchor better the child’spreviousrate of progress
1 Failsto dose the attainment ggp between the child and their peers
1 Widensthe attainment gap

Ongoing assessment as detailebdove helps class teachers and the SEINSupported by the Leadership
Team, to make regularsaessments of progressfor al pupils. Thisdata is disaussed with teachersat regular
pupil progress meetingsand helpsidentify pupils who are makinglessthan expected progressgiventheir
age and individud circumstances. Early intervention is crucial in supporting childrem make the best
possible progress and consequently we assess pupils on entry to the sclabothichever point they join
us.

6. Managingpupils needson the SEN Reqgister:

If a child transfers imo our schoolalready identifiedas havingspecial educationateedsor a disability a
plan is put in place and a Team Around the Child (TAZ€}ing held to aid planning and/dransition as
appropriate.This first meeting igsually led by thé.ower School SENCO. If a pigallentifiedas having SEN
in one ofour Reception classethe initial meeting is usually led by the class teacher sithport from the
SENCO as required.

All dhildren on the SchoolSHEN Regster will have aOnePlan drawn up between all parties using the school
agreed formatwhich is similar for upper and lower schdplease se Appendib).

Usually the class teachewho knows the family bestill hold an initialintroductory meetingso that this
does not feel too formal for the paremd keep any anxiety to a minimurithey areriformed that the SENCO
will be availablgo support planning for their child and that tigewill attend future meetingsParents are
welcome to book a SENCO appointment via the school office at any time.

There willthen be a termlypersoncentred review meting between the parent, childgwhen appropriate)

andteacher, and SENCf required The meeting will include the views of the pufileasesee Appendix 6
for an exampleas well as those of the parenfslease see Appendix @&nhd schooland these views will be
sought before the meetingsing a variety of person centred formagailablefrom the SENCQ\Il views are
then compiled andshared as araft plan that is distributedat leasta week before the meetingghenever

possible The meeting will be person centred i.e. focus on what is working well / not woekgng
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Possible agenda:

Welcome andntroductions;

Sharing our ‘1| i ke s(anaually updatedi
only as required)

Shari ng t h datagnapprodriateslevel)i e ws
Sharing the views of the family;

Discuss what is 'working' and 'not working' together;
Agreeingoutcomes, next steps and provision to meet those
outcomes.

[T R e R

1 For pupils with an EHCP thesdll be two termly reviewlus athird meetingfor statutory Annual
Review using the recommended paperwork issued by Essex County Courthié Essex Infolink SEN
web page)

1 For those at SEN Suppgdttere will be three termly reviews (N.B. some of these may be done at Parent
Evening appointment$ appropriate.

1 Each classteacher is responsible for updating thetermly OnePlan ith support from theSENCE&If
required) using @erson centred graduated responsé: As ses s, ReRIl.@w, Do

1 The SENCCareresponsible for coordinating meetingsr pupils who have an EH@Rd negotiating
release tine for teachers to attend these. The SEN@ collate the information provided through
this process onto the SEN RegisfEne SENCOarealso responsible for seeking parental consent
should the schbol wish to involve any Specialist Teachers or other relevant professionals.

1 Parents may also be recommended to seek the advice from their G.P. in order to access heal
support such as Speech and Language Therapy, Occupational Th8mawjalist teache or
Paediatrician screening.

On occasion a child may exceed or meet their targets with sufficiently accelerated progress to the extent th

their needs have reduced. It may at this point be appropriate to remove their name from the SEN Register
negdiation with the family and SENCO.

7. Supporting Pupils and Families:

The Local Authority Local Offer can be found at htt p://www.essexocaloffer.org.uk/

WickfordPr i mary School s SEN Information Report can

1 The SENC®areavailable forappointments (and parents can book these sessions via the school
office). This is in addition to the termly review meetings and oragand-when-needed basis.

1 In addition, there are also charities which can provide support such as Autism Anglia.

The school has an-mouse counsellor available for appointmentgiwparentsand pupils

1 Where children with SEND may struggle to access tA&sStests administered in school,
consideration will be given as to whether it is appropriate for them to sit these tests or whether

=
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alternative arrangements can be made to support them. For example, extra time to take tests, taking
them individually or irsmall groups or having a reader or scribe for some tests.

1 Children who find change difficult to cope with either because they have SEND or for other reason
will receive additional support when transitioning between classes and to secondary school. Fo
example, extra visits, a transition book with photos and social skills groups.

8. Monitoringand Bvaluation of SEND:

The SENOOs, dass teacher and Senior Leadeship Team (S.T) monitor the progress of the children
in intervention groups in addition to regular pupil progress monitoringAny intervention groups are
monitored and overseerby class teachers, the SENC@nd 9T to ensure their delivery is of a suitable
standard and that progress is evidencedhe information gahered will be used to improve the
intervention arrangamentsfor the next groups of children.

The SENCO is also responsible for monitoring the progress of any children on the SEN Register, b
standardised progress using Target Tracker but also progress towards meagtisgecific targets/steps set

to support meeting overall outcomes on any SEN Platess teachers are responsible for keeping this data
up-to-date.

At Wickford Primary Shoal, teachers and support staff are observed reguarly and given constructive
feedback. All staff are part of the performance management cycle and have accessto continuous
professona development.

There is also a SEND Action Plan that feeds into School Development Planning and this is used by the SE
and SEND Governor to monitor and evaluate the provision of SEND across the school on a termly ba
Account will also be taken of any external revéesuch as an OFSTED Inspection, LA Review or Consultanc
Review.

9. Eunding.Trainingand Resources.

SEND is funded by the notional SEN Budget contained within the scheo#l aelegated budget. There
may also ben allocation of topup funding forchildren with significant or severe needs who have an EHCP.
The first priority is raeting the need of these pupils atdose with Individual Pupil Resource Allocations
(IPRAJor transition or medical needs

The next priority is meeting the needs of aather pupils on the SEN Register by allocating additional
resources or interventions to enable them to make good progress towards identified outcomes. If there |
any additional funding remaining this will be allocated to further support and interventiorelp those
identified asAdditional Needr who needextrahelp meeting age appropriate expectations in classes across
the school.

Training needs are identified through anandysis of data, discussionsluring pupil progress meetings, CPD
audits or through performance managaenent meetings. LSA take part in reguar in-house training and
have accesmeetings withthe SENC®in order to develop their knowledge and skills in key areas as
required.

New staffare invited to meet with the SENG@&s part of their induction so that systems and structures are
clearly understood from the outset as well as starting a positive and supportive relationship between staff.

10



WickfordPrimary School

The SENCattendregular local network meetings and local authority briefingst&y sip to date with local
and national issues regarding SEND.

Saff complete training to maintain and develop the qudity of the teaching and provisionto respond
to the strenghsand needs of all pupils. All teachers and support staff undertake induction on taking up
a post and thisincludesa meetingwith the relevantSENGO to explain the systemsand structuresin place
around the school’s SEND provision and practice and to disauss the needs of individud pupils.

10. Storing and Managing Information

All paperwork relevant to SEND pupils should be treated as confidetitealsame as for all other school
records.

1 Class teachers have a paper copy of relevant SEND paperwork in a Class SEND Folder to share
their support staff team. This inales One Rge Profiles, termly onPlansthe most recentelevant
reviews, specialist reports or documenthese araised asvorking documergand can have notes
made on themn preparation for any reviews or modifications required.

1 Any Consistent Management Plamsist be shared with any teachers covering classes. A summary is
detailed through a Class Profile Folder available in each class.

1 The SENCQetaina master file for each child on the SEN Register stored in a locked filing cabinet ir
the MeetingRoom(lower school) and in a locked office (upper schodhe SENGDold back copies
of all paperwork for each child should these be required.

1 Copies of all school SEND records are stored electronically on the school computer network. The
are retained for a maxiom of one year after a child has left the school as a precaution in case paper
copies passed to the next settimye lost in transit or somehow inadvertently damaged and
replacements required.

1 Children's records arpassed on to the next setting when chidd leave the school and a covering
letter is attached asking for a written receipt to be passed to the school as evidence that the
documents have been received.

1 Parents are entitled to receive paper copies of all information about their child's SENBDarebeny
reports received from specialists involved in the case.

11. Accessbility:

The school has wheelchair access and ramps sed where necessary. There alisabled toilets irboth
upper and lowerschool for the use of disabled pupils, staff or visit@ksses are organised in KS2 so that
disabled pupils or staff remain on the ground floBaundfield systemare available for use in tledassroom

if required

Where other barriers to learning magxist eg. in terms of physical access or the need for quretas, these
are assessed and a CallarPis draftedf required discussed with parents and implementésge policy on
supporting children with medical needs). Referrals may be made to extageaicies such as occupational
therapists and specialist equipment provided to reduce any physical barriers to learniligeiwvho need
regular breakslue to sensorgr otherissues can access quiet areas such aslhery or the Sunshine Room
with support staffas wellas fish tankssensory ten$ and our school chill ouboms.
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12.Dedingwith Complaints:

The complaints procedure can be found on the school website, however it is hoped that any parent with a
concern will initially speak to the class teacher, or make an appointment to speak directly witflatiant
school SENCO, so that any issues can be quickly resolved to the satisfaction of all parties.

Mrs Rame(Headteacher)s the persorresponsiblgor operating the complaints procedure.
Any incidents of bullying are dealt with under the school's Behaviour Policy which is followed by all sta
Pupils also have access to a Learning MeotdtSA8DAsat break and lunchtimes who can support them

with social skills and promote good play skills. There are also regular social skills groups that can be acce:
if required.

12
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Appendix 1Categories of Need

Communication and interaction children with speech, language and communication needs have
difficulty in communicating with others. This may be because they have difficulty saying what they wan
to, understanding what is being said to them or they do not understand or use social ofle
communication. The profile for every child with SLCN is different and their needs may change over tims
They may have difficulty with one, some or all of the different aspects of speech, language or soci:
communication at different times of their kvs . Children with ASD, i ncl
Autism, are likely to have particular difficulties with social interaction. They may also experience
difficulties with language, communication and imagination, which can impact on how they relate to
others.

Cognition and learningsupport for learning difficulties may be required when children learn at a slower
pace than their peers, even with appropriate differentiation. Learning difficulties cover a wide range of
needs, including moderate learning difficulties (MLD), severmieg difficulties (SLD) where children
are likely to need support in all areas of the curriculum and associated difficulties with mobility and
communication, through to profound and multiple learning difficulties (PMLD), where children are likely
to havesevere and complex learning difficulties as well as a physical disability or sensory impairment.

Specific learning difficulties (SpLD), affect one or more specific aspects of learning. This encompasse
range of conditions such as dyslexia, dyscaleuchdyspraxia.

Social, emotional and mental health difficultiesChildren may experience a wide range of social and
emotional difficulties which manifest themselves in many ways. These may include becoming withdraw
or isolated, as well as displaying @baging, disruptive or disturbing behaviour. These behaviours may
reflect underlying mental health difficulties such as anxiety or depressionhastiing, substance
misuse, eating disorders or physical symptoms that are medically unexplained or dmuaibsking an
unmet learning need. Other children and young people may have disorders such as attention defic
disorder(ADD) attention deficit hyperactive disordédADHD)r attachment disorder.

Sensory and/or physical needsSome children require sp&l educational provision because they have

a disability which prevents or hinders them from making use of the educational facilities generally
provided. These difficulties can be age related and may fluctuate over time. Many children with visior
impairment (VI), hearing impairment (HI) or a mesgnsory impairment (MSI) will require specialist
support and/or equipment to access their learning or habilitation support. Children and young people
with an MSI have a combination of vision and hearing diffiesltSome children with a physical disability
(PD) require additional ongoing support and equipment to access all the opportunities available to thei
peers.

13
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Appendix 2Example format for One Page Profiles (Lower School)

s
One Page Profile

Date:

Appendix 3: Example form&tr One Page Profiles (Upper School)

What iz i rtant to ...:
/’ at 13 Important o Name What we like and admire about \
Fhoto here

N _/

T
I find it difficult to do ... \
How hest to support me: Things | am good at:

Date Signed

14
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Appendix 4SEN One Planning Process Diagram (the graduated response). Who Does What?

* Class teacher responsiblity.
Quality First i Planning and differentiation for all pupils as appropriate.

Teaching

» Use of Essex Provision Guidance Toolkit to support differentiation.
» Some additional support (resources, adults etc) may be allocated.

* Class teacher responsibility.
* Increased differentiation using any class LSA time as appropriate.
Aeleliilelgzll < Use of the Essex Provision Guidance Tool to support planning and
differentiation.
Needs » Use of specific agreed interventions.
» Notify SENCO of level of concern and difficulty on a termly basis.

* Class teacher responsibility.
« Liaison with SENCO over identification of SEND and strategies.

* Draw up One Plan to meet child's needs with pupil and parental
involvement (with SENCO support if required).

* Meet termly to review the steps and provision towards identified
outcomes with the family and SENCO.

*Implement a One Page Profile with the pupil, family & SENCO and
review anually.

 Forward updated paperwork to SENCO for the SEN register.

* SENCO responsibility to request and coordinate any external agencies
or support.

* Class teacher responsibility/SENCO responsibility

* SENCO to help draw up EHCP request paperwork using class
teachers assessments and ongoing One Planning evidence

* SENCO to lead meetings and coordinate any specialist input or
external agencies

*SENCO to liasie with Local Authority

*SENCO to help draw up initial implementation plan

« Class teachers to maintain and update ongoing termly plans

« Class teacher to select and plan for key next steps towards outcomes
for pupil

* Class teachers to provide comprehensive feedback about progress
towards outcomes and how provision has been best used

* SENCO to eordinate and lead Annual Reviews and paperwork

N.B. this must be person centred and involve the pupil and family at all stages.

15
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Appendix5: Format for Termly SEN Suppdeeting

+

Category of Need: D.0.B.
C&l, C&L, SEMH,

Vi, HI, PD, ASD

Gary Smith

One Plan: SEN Support

Teacher Name: Year and Class:

WICKFORD
PRIMARY SCHOOL

OO Date: XX.XX.XX
Reading CEWSs: Spelling CEWs: Phonics Phase: Reading Writing Maths
Autumn Spring | Summer | Autumn Spring | Summer | Auturn Spring | Summer | Autumn | Spring | Summer | Autumn | Spring | Summer | Autumn | Spring | Summer

Long Term Outcomes:
1. To improve his attention and concentration skills so that he is able to attend to language directed at him and engage with learning opportunities

2. To develop his language skills so that he is better able to communicate his needs and engage in meaningful conversation with others.
3.
Working Not Working

» Making progress with both his expressive and receptive language » Finds it challenging to attend to information when working in a group, is easily

» s very sociable and can interact with adults and children that are familiar to distracted and over-stimulated by some environments.
him « Finds it hard to follow adult instructions

» Responds well to praise. » He will ask for a specific child to play alengside him rather than interact with him.

« Starting to express simple needs e.g. a drink, preferred activity. » Siill muddles opposites in concepts e.g. hot/cold, up/down

Current Targets: Provision Review New Targets:

1. To take tums in an adult chesen = Follow speech and language care plan | MET = To take tums in an adult chosen activity
activity with support for up to 5 provided. independently for 3 minutes on 25% of
minutes on 80% of occasions. » Reinforce verbal instructions using occasions

wvisual cues where appropriate.
= Repeat instructions using the same
simple wording each time. NOT MET = To prepare himself for the next lesson

Not able to use the visual timetable
without support but understands its

1. To prepare himself for the next lesson | «
using his visual timetable on 3 out 5

using a visual fimetable, with support in
3/5 lessons.

Musical Communication or music
linked activities to support expressive

lessons. and receptive language skills purpose.
= Play motivating turn-taking games.
s  Pre-teaching of key vocabulary and
2. To ask simple guesfions and listen to concepts prior to the topic/theme PARTIALLY MET = Torespond appropriately to an answer

the answer given on 50% of being introduced Can ask simple questions confidently, is given to him with support on 50% of

occasions = Aftenfion Autism sessions to increase | beginning to listen to an answer but occasions.
focus, listening and understanding in a | doesn't always respond appropriately.
small group situation
[
Category of Need: Bob Smith D.0.B.
C&l, C&L, SEMH,
VI, HI, PD, ASD
One Plan: EHCP
Teacher Name: Year and Class:
WICKF!
JOOKXKK Date: XX.XX.XX PRIMARY SCHOOL
Reading HFW spelling HFW Reading Age Spelling Age Reading writin Maths
9 P g g AQ P 0 AQ Comprehension 9
Autumn | Spring | Summer | Autumn | Spring | Summer | Autumn | Spring | Summer | Autumn | Spring | Summer | Autumn | Spring | Summer | Aufumn | Spring | Summer | Autumn | Spring | Summer

EHCP cutcomes sought by end of Key Stage 2

Outcome 1: Language and Communication
To improve his attention and concentration skills so that he is able to attend to language directed at him and engage with leamning opportunities provided.
To develop his language skills so that he is better able to communicate his needs and engage in meaningful conversation with others.

Working Not Working
« Making progress with both his expressive and receptive language. « Finds it challenging to attend to information when working in a group. is easily
« Isvery sociable and can interact with adults and children that are familiar to him. distracted and over-stimulated by some environments.
* Responds well to praise « Finds it hard to follow adult instructions
» Starting to express simple needs e.g. a drink, preferred activity + He will ask for a specific child to play alongside him rather than interact with him.
+ Still muddles opposites in concepts e.g. hot/cold, up/down
Current Targets: Provision Review New Targets:
= Totake tums in an adult chosen +  Follow speech and language care plan MET = Totake tums in an adult chosen
activity with support for up to 5 provided. activity independently for 3 minutes
minutes on 80% of occasions. * Reinforce verbal instructions using visual on 25% of occasions.
cues where appropriate.
+ Repeat instructions using the same simple
wording each time. NOT MET = To prepare himself for the next

Not able to use the visual imetable
without support but understands its

lesson using a visual timetable, with
support in 3/5 lessons

= To prepare himself for the next lesson | «
using his visual timetable on 3 out &

Musical Communication or music linked
activities to support expressive and receptive

lessans language skills purpose.
+ Play motivating turn-taking games._
+  Pre-teaching of key vocabulary and concepts
= Toask simple questions and listen fo prior o the topic/theme being introduced. PARTIALLY MET To respond appropriately to an
the answer given on 50% of « Attention Autism sessions to increase focus, Can ask simple guestions confidently, is answer given fo him with support on
occasions. listening and understanding in a small group | beginning to listen to an answer but 50% of occasions.

situation, doesn't always respond appropriately.

See EHCP for additional guidance and
provision.
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WickfordPrimary School

Appendix 6: Child's Contribution towards an Annual Review Meébmger schookxamplg

(N.B. Pupil®ave the choice of how to complete this through drawing, writing, having a scribe,
photographs, clip art etclaut school and home. Staffill add a photograph with the child's permission).

Not working
Donit like.... ,I

WACKFORD
BRI SCHOOL

Noune-....
Year group ...
Date ...

Flease stick
photo here
I'd like to-get better at ...

Like ... l
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WickfordPrimary School

Appendix 7: Family Contribution towards an Annual Review Meeting
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WickfordPrimary School

Appendix 8: Examples of person centred formats (from the Helen Sand&ssoiciates website).

4 + 1 Questions f

What Have we tried?

-

What Have we learned?

______©l

WHat are we pleased about?

What are we concerned about?

WHat do we need to do next?

]

what's working?

the person

|

Z
What's noT working?

L

and change what’s not working?

what needs to happen next to buaild on what's working

19

N Y

Good day?

\
- -
~ -~
\

/

Wl e

What will it take to Have more 9o0d days and lcss bad days?

Decision making profile

o : A y g )
tow | like  |tow to present|  Ways you When is the | When is a bad
to 9et choices tome | canhelp me | best time for | time for me
information understand | we to make | fo wmake a
decisions? decision?
\. J




WickfordPrimary School

Appendix 9:
Essex Inclusion Statement

This statement was developed by the Essex Headteacher Roundtable for SEND and reflects partnership working between
school leaders and the Local Authority in developing a school-led approach to SEND across the system.

We stand for:

SEND being positioned at the heart of school leadership and not viewed as the exclusive preserve of the SENCO. We
encourage every school to be an inclusive school and to take a whole school approach to inclusion and SEND.

Making sure that every child and young person in our schools/academies or settings, whatever their circumstance or ability,
has a sense of belonging, feel respected, and is valued for who they are.

Delivering the right education which supports and develops children so that they become positively participating citizens in
society.

Ensuring we equip children with the skills, knowledge and confidence to enable them mowve on to the next phase of learmning
and life with success.

Understanding that there are different types of provision that a child may need at different points in their lives, and that
movement between provisions must have a specific purpose which will lead to better outcomes for them as they prepare for
adulthood.

We recognise:
That an inclusive approach, including to admission and exclusion, with an appreciation of diversity, individuality and
ambition for all to achieve their optimum potential is essential in raising attainment for all.

That school leaders must be confident that before a decision to exclude is made, that they can show that all possible
options available to them have been exhausted and that this will lead to improved practice and provision available to meet
all needs in the future.

That collectively we have a responsibility to provide for Essex children whatever their background and current
circumstances and ensure that they receive a precise identification of their needs so that high quality teaching leads to
positive experiences and outcomes for all.

That sometimes we may not have the appropriate provision or capacity to meet the needs of all children who want to come
to our schools / academies or settings but that we will work together to ensure that this is addressed and leads to better
practice in the future.

That there are currently capacity challenges with our PRU and Alternative Provision settings and our referral systems need
to be regularly reviewed and, where necessary, changed so that they are effective and responsive to local needs.

We strive:
To ensure that all schools, academies and setting are equally and effectively inclusive.
We commit:

To challenge and be open to challenge and to show transparency in our thinking and actions, being able to clearly justify
evidence-based decisions.

To examine the way we do things in our own settings to become even more inclusive through systematically reviewing our
practice and through working in partnership to review practice in other settings.

To agree to work collaboratively with colleagues in schools, the Local Authority, parents/carers and health and social care
to create a new way forward to meet the needs of all Essex children.

To seek and accept any learning, training and development for inclusion for our staff, engage with research and to share our
own good practice generously.

To ensure that we follow not simply the letter of the law but also the spirit of the law so that we all put inclusive values into
practice in the decisions we make.
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